
  



  

 

Students with English as An Additional Language 
or Dialect (EAL/D) 
What is EAL/D? 

The Department of Education defines EAL/D students as those whose first language is a language or 
dialect other than English and who require additional support to assist them to develop proficiency in 
Standard Australian English.  

These students may include:  

a) Aboriginal and Torres Strait Islander students 
b) students with Maori or Pacific Islander backgrounds 
c) students of Australian South Sea Islander background 
d) immigrants to Australia and temporary visa holders from non-English speaking countries 
e) students with a refugee background 
f) children born in Australia of migrant heritage where English is not spoken at home 
g) Australian citizens or residents returning from abroad having lived for extended periods of time in 

countries where their schooling was not in English 
h) children of deaf adults who use Auslan as their first language 
i) international students from non-English speaking countries 

Not all students from these backgrounds will require additional support to meet the curriculum expectations 
for their age cohort. EAL/D students bring a range of experiences, language and cultures, which are viewed 
as a strength. Understanding the backgrounds (language, culture, experiences) of our students is vital. 
Students are learning a language while learning through the language (Hammond, 2001). As such teachers 
need to recognise the language demands of a unit of work across all subject areas. Additional language 
development is different from literacy. EAL/D students are not necessarily illiterate. However, literacy 
teaching does assist EAL/D students. 

All students at Yeronga SHS have the right to access the curriculum and are entitled to demonstrate the full 
extent and depth of their learning against the relevant learning area and/or subject achievement standards. 
We use a whole school approach to support student learning and provide differentiated support. Yeronga 
SHS makes decisions about the ongoing level of support, based on EAL/D students’ level of English 
language proficiency.   

 

EAL/D Processes & Support  

When new EAL/D students arrive from Milpera SHS (Intensive English Language Centre), other schools or 
abroad: 

• Teachers, Heads of Department and Year Level Coordinators are provided with some 
background information on the capabilities of new arrivals via emails – as the new students are 
placed into their subjects on the One School timetable by the timetabling Deputy Principal, an 
email is automatically sent to the class teacher, with the HOD and YLC Cc-ed as appropriate. 

• English teachers and/or EAL/D Co-ordinator assess, enter and update bandscales on 
OneSchool  

• Students in Year 10 arriving from Milpera SHS have the opportunity to be enrolled in the English 
Articulation Program to support their transition to mainstream schooling. 

• Senior students are enrolled into the weekly Senior EAL/D Support Class, offering further 
support with language acquisition.  

 



  

 

Whole-School Approach to EAL/D Support – Teaching and Learning 

EAL/D students need specific teaching approaches to build a language foundation for successful classroom 
learning. At Yeronga SHS we use a whole-school approach, which includes: 

• training teachers in Teaching English in Mainstream Classrooms (TEMC) 
• multilingual teacher aides supporting students and communicating between school and home 
• specialised EAL/D teachers tracking student progress using bandscaling to assess language 

capabilities and needs in Standard Australian English 
• maintaining intellectual rigour to encourage language development 
• assisting students with understanding content, text types, paragraphing, sentence  
• structure and vocabulary across all subjects 
• differentiating and scaffolding within the teaching and learning cycle 
• teacher aides assisting students in class and at Homework Club 
• Social Network Leaders helping EAL/D students make new friends 

 

What teachers can do to differentiate and provide inclusive strategies for EAL/D students: 

• Assume nothing about prior knowledge 
• Make the learning environment ‘language rich’ 
• Incorporate ‘translanguaging’ 
• Speak slowly, use gestures 
• Use visual aids as often as possible 
• Plan units using the curriculum cycle: setting the context, modelling & deconstruction, joint 

construction and independent construction – focus on developing genre.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

• Deconstruct exemplar texts identifying language/structure  
• Develop scaffolds for assessment tasks (planning sheets, drafting 

supports) 
• Construct a text as a class (Joint construction) 
• Ensure drafting processes for assessment tasks – use error correction codes 
• Structure group work activities that develop targeted language  
• Use frameworks for notetaking.  
• Include the Dictogloss strategy  
• Running dictation 
• Explicitly teach vocabulary – word match, visuals, write new vocab on the board 
• Explicitly teach grammar 

 

Translanguaging Strategies 

• Teachers give up some of their control of the classroom in order to facilitate learners’ agency 
with regard to language 

• Students who are allowed to use their own languages in the classroom can develop an identity 
which does not deny a part of themselves 

• Acknowledge that students come with cultural and language knowledges – ask for their 
perspectives on how language is “done” in their experience, their stories and how they see the 
world 

• Allow students agency over texts and control of text production (not just written text) in their own 
languages – allow/encourage students to translate or re-write texts in the style of their 
language/culture, and use their home languages in classroom practices 

• Develop a classroom environment in which multilingualism is the norm 

 

In the Classroom: 

Teachers can: 

• Know the languages spoken in the class 
• Greet students in multiple languages 
• Display word walls in multiple languages 
• Provide resources in multiple languages (incl. class novel, worksheets, short stories) 
• Set homework which requires discussion of a topic with families 

Students can: 

• Listen in English, take notes in another language, create product in English 
• Discuss with a language group, complete retrieval chart in English 
• Research in both languages to gain deeper knowledge 
• Give presentations in home languages (translation projected/script provided in English) 
• Use multilingual resources as stimulus for creating products in English e.g. poem study 

 



  

 

 

Summary of Key Classroom Strategies for Teachers of EALD students focusing on Language  

Queensland Curriculum and Assessment Authority (QCAA) Equity Policy acknowledges “the diversity of 
students and their life experiences and the need for particular strategies which can enhance engagement 
and equitable outcomes among all students”. 
https://www.qcaa.qld.edu.au/downloads/approach2/qcaa_equity_statement.pdf  

1. Introduce concepts using visual/hands-on material and experiences;  

2. Wherever possible encourage students to talk about their educational understandings and 
experiences (this will help your understanding as much as including them); 

3. Put all key vocabulary where it is visible and will remain so, on the whiteboard, poster or handout for 
every lesson & refer to it repeatedly; 

4. Use peer tutoring – either from Australian students or someone who speaks their first language – this is 
not inappropriate; it helps understanding and can ease fatigue of trying to listen and respond all the time in 
a new language;  

5. Begin with concrete, specific and immediate experience and context in classroom content before 
moving to the more abstract concepts;  

6. When planning a unit or lesson think about students’ language gaps and select ways of repeating main 
words;  

7. Complex expressions can quickly change meaning e.g. “few” or “a few” – may need explaining several 
times in different ways;  

8. Colloquial and idiomatic language can be very confusing – try to avoid using this language – or 
explain it e.g. “head in the sand”, “sticky beak”;  

9. Cohesive aspects of the language often confuse students and will reduce their understanding – be 
aware of this and check for understanding e.g. ..anyway, besides, however, though, at any rate, as a 
result, by the way….  

10. Word endings and short forms are often difficult for EALD students to pick up on when they are 
listening– speak slowly and clearly. 

 

EAL/D Bandscales 

• With targeted support, it takes approx. 6-7 years to become fluent in English; 
• Bandscales are used to track the language development of EAL/D students across the four 

macro skills – listening, speaking, reading and writing; 
• Movement between Bandscales is fluid; 
• Finding Bandscales in OneSchool: 

• Individual student: Student Profile  Academic  Developmental Maps 
• Class: Reports  Curriculum  EAL/D Bandscales Progress Tracking Export  Current 

Centre Assessments 

 

 

 

https://www.qcaa.qld.edu.au/downloads/approach2/qcaa_equity_statement.pdf


  

 

Examples of student work (9 EAL/D Science) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



  

 

  



  

 

 



  

 

Religious Diversity  

Queensland is a dynamic and diverse society with many cultures, languages and religions. 
People from all over the world have come to call Queensland home, bringing with them a broad 
range of experiences, skills and customs.  

Queensland state schools embrace this multitude of cultural, religious and non-religious beliefs 
and encourage students to grow and develop as a whole person, in particular, in beliefs, values 
and attitudes. State schools respect the background and beliefs of all students and staff by 
not promoting, or being perceived as promoting, any particular set of beliefs in preference 
to another. 

Queensland state schools respond to the religious diversity of students through whole-
school approaches, adjustments for specific students or adjustments in certain 
circumstances.  

Some examples of ways that schools respond flexibly include:  

• Attendance - although parents are encouraged to ensure their child misses as little 
school as possible, in some circumstances it may be reasonable for a student to be 
absent to participate in a special religious observance. These absences should be 
documented through the provision of a written or verbal explanation from the parent.  

• Dress code - ensuring there are strategies to accommodate special circumstances of 
students e.g. religious and cultural beliefs.  

• Tuckshop - providing healthy food and drink choices that meet the range of dietary 
requirements for students at the school e.g. halal, vegetarian.  

• Class activities - adjusting a class activity to accommodate religious and cultural 
beliefs  

 

http://education.qld.gov.au/schools/healthy/religious-diversity.html  

 

SCHOOL-WIDE CONSIDERATIONS for EALD students  

Inclusive Education  

The Melbourne Declaration on Educational Goals for Young Australians declares that 'all Australian 
governments and all school sectors must provide all students with access to high-quality schooling that is 
free from discrimination based on gender, language, sexual orientation, pregnancy, culture, ethnicity, 
religion, health or disability, socioeconomic background or geographic location' (p.7). Inclusive education 
ensures that schools are supportive and engaging places for all school community members. It builds 
communities that value, celebrate and respond to diversity. 
  

State schools:  

• provide high-quality education for all students  
• respond constructively to the needs of educationally disadvantaged/marginalised students  
• view difference as a resource to support learning  
• ensure that all school community members feel safe and free from discrimination, bias and 

harassment  
• promote locally negotiated responses to student, family and community needs through effective 

community engagement processes and cross-agency collaboration  
• ensure that inclusive education practices are embedded in all state schools’ policies and 

initiatives. http://education.qld.gov.au/schools/inclusive/index.html  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://education.qld.gov.au/schools/healthy/religious-diversity.html
http://education.qld.gov.au/schools/inclusive/index.html


  

 

External Supporting Agencies 
At Yeronga SHS we have a number of external agencies that work closely with us to assist EAL/D students 
with settlement and ongoing support. 
 

AGENCY PURPOSE CONTACT 

Queensland Program 
Assisting Survivors of 
Torture and Trauma 
[QPASTT] 

To counsel torture and 
trauma survivors 

Weekly to counsel students 
Holiday Programs 

Queensland Transcultural 
Mental Health Centre 
[QTMH] 

To provide professional 
support to teachers and 
mental health support to 

students 

As needed 

Mercy Community Services To support unaccompanied 
immigrant minors 

Regularly by phone, one-to-
one visits, group meetings 

ACCESS To support students seeking 
asylum 

Regularly by phone, one-to-
one visits 

Inala Youth Support 
To assist students with 
personal. Financial & 

emotional issues 
5 days week 

Islamic Women’s 
Association Australia [IWAA]  

To assist with settlement 
issues in the educational 

context for recently arrived 
students and their families 

Weekly 

Multicultural Development 
Association 

To assist with settlement 
issues in the educational 

context for recently arrived 
students and their families 

Weekly and with Year 10  
Social Network Leaders 

 
Summary of Issues Affecting EA/D Students 
Please consider these issues as you teach and interact with our students. 
 

 

 

 

 

 

 

 

 

 

 



  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 


